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My interest is to explore interfaculty dialogue concerning basic writing students most at-risk, i.e. students who persist in the same course, despite repeated failure.   In colleges with basic writing sequences, students who fail or drop away from their basic writing courses, we know, greatly impact rates of retention.   Less recognized, but known to teachers of particular departments, are the basic writers who reappear in the same courses they failed just the semester before—sometimes three, four, or five times. 
Teachers so moved to “consult” with these students’ previous teachers seek collaboration of a kind similar to what basic writing learning communities and other partnerships offer.  However, as of yet, these collaborations are typically ad hoc and unauthorized.  Also in such circumstances, teachers are constrained to follow time-embedded mechanisms for student learning, with each semester offering a new start, a clean slate.  Many of the real lessons of students’ learning—students’ failures and accomplishments--recede in deference to the “promise” of the present.

My poster session will focus on the predicament of teaching the consecutively-registered, “failing” basic writer as its own, unique cohort.  Based on my experiences within a developmental sequence of courses at an urban community college, I will try to problematize our students’ basic option to repeat these courses in light of several factors: 

1. Why Should Teachers Talk?  Teachers should talk for many reasons, not least because 
multiple-repeaters are probably a larger contingent of student populations in colleges with
basic writing programs than we realize.  With the help of some institutional research, I will 
provide statistics for a variety of multiple-repeater cohorts from my college, including multiple-
repeaters who have registered in successive semesters, two, three, or more times.   

2. Why Don’t Teachers Talk? Phrased differently, what are some aspects of academic and basic writing culture that constrain talk among teachers?  Among these aspects, I propose:  an ingrained belief in courses’ and programs’ power (alone) to “remediate”; material conditions of teaching that frustrate teacher-talk; and, in the case of students affiliated with “special service” outreach, students’ right to privacy as a supposed ban on such talk.  

3. When Teachers Do Talk, What Happens?  I will present, by way of basic details displayed, the case of “Mark,” a basic writing student with Aspergers, who benefitted tremendously when his current and previous teacher got together to talk about him.

4. What Are Some Questions to Prompt More Talk about Talk? To generate discussion among poster session participants, I will list questions such as:
  
· How does your college’s BW program deal with multiple-repeaters?  

· What policies and practices currently exist to help these students (including any supportive of interfaculty dialogue among previous and current teachers)?  

· How might interfaculty dialogue (more, stronger, more structured) between current and former  BW instructors facilitate student progress?  

· What personal or institutional factors might hinder this type of discussion?  

I hope to synthesize the input of my CBW colleagues on this topic in an article that will further its discussion in the field of basic writing.   




